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Introduction  

Food security issues are prevalent across B.C., as 1 in 6 children live in a food-

insecure household, leading to the lack of a nutritious breakfast prior to the start of a school 

day (The Public Health Association of BC, 2016). A nutritious breakfast has been shown to 

improve students’ academic performance, cognitive engagement, physical health, and their 

overall food security (Egner, Oza-Frank & Cunningham, 2014). Addressing the issue of child 

hunger, a non-profit organization, Breakfast Club of Canada (BCC), has supplied vulnerable 

schools across B.C. with the equipment, infrastructure, and finances required to implement 

breakfast programs. The BCC receives the majority of its funding (over 90%) from donations 

and fundraising events, resulting in breakfast meals served in school programs being 

unpredictable (The Breakfast Club of Canada, 2016). In 2016, the B.C. Government 

implemented the Farmer’s Food Donation Tax credit, an incentive for the approximately 

19,844 farms within the province to donate their products to food banks or meal programs 

such as the BCC (Government of British Columbia, 2016; Statistics Canada, 2006 ). Locally 

grown foods have been shown to have higher nutritional values than imported foods as it 

does not require premature harvesting (Link & Ling, 2007). The purpose of this project is to 

create long-lasting relationships between local farmers to schools in B.C. that are associated 

with the BCC. Through this relationship, we aim to supply more predictable and nutritious 

breakfast-appropriate foods to vulnerable children in school breakfast programs.  

The objectives are to (1) create a database of farmers across B.C. near BCC schools, 

(2) contact farmers who produce breakfast appropriate foods and are within 20km of at least 

one BCC school, and (3) record and analyze the farmers who are interested or willing to 

donate to local school breakfast programs. However, we will need to determine: 

● How we will find farmers 

● The appropriate way to contact the farmers 
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● Incentives to encourage B.C. farmers to collaborate with the BCC   

 

Methods  

To start the process of building relationships between BCC schools and farmers in 

B.C. we took three main steps: data collection, recruitment and data analysis.  

For data collection, given a map of all the schools associated with the BCC, we 

searched as many B.C. farms as we could online, that was within 20 kilometres of a school. 

We created a spreadsheet, totalling 113 farmers, that consisted of the farms’ contact 

information, the nearest BCC school(s), approximate distance between them, the farmers’ 

response, and possibly the type and/or quantity of product they would like to contribute 

(Appendix 1). After the list was established, it was divided up into 6 different regions with 

approximately 20 farms in each region (Appendix 2).  

For recruitment, we took two different approaches: contacting farmers by phone calls, 

and visiting farmers’ markets. Before contacting farmers, we ensured that all team members 

completed the TCPS-2, and adhere to the guidelines of conducting our research ethically. 

Over the course of a month, each group member contacted about 20 farmers. During our 

phone calls, we invited farmers to participate in donating to local school breakfast programs, 

and mentioned an incentive of 25% fair market value tax credit for food donated (Appendix 

3). Since the timing of our project, at non-peak harvesting season, the only farmers’ markets 

that were open  were the Nat Bailey and Hastings Park locations. The conversations were 

similar to the phone call rehearsals, and BCC business cards were handed out for further 

contact. All the information and responses we received were recorded onto the spreadsheet.  

For data analysis, a new spreadsheet was created with a list of farmers willing to 

partner and donate to BCC schools, including their email address and phone number. This 

spreadsheet was shared with the BCC regional coordinator to follow up and take the 
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necessary steps to maintain the relationship. In addition, due to the nature of our project 

landing on a non-harvesting season, we also included a list of farmers who were interested 

but were not yet able to commit to donating. 

 

Results  

At the end of our process, of the 113 farmers contacted, 49% of the farmers did not 

respond to our phone calls. We believe this may be due to the non-harvesting season. Of the 

51% response rate, which was a significant amount, 18 of the farmers enthusiastically agreed 

to partner with the Breakfast Club of Canada, whether it was through financial support or 

committing to donate available products. Moreover, 20 farmers responded with a “maybe”, 

and 19 responded “no” mainly due to reasons such as existing commitments to other 

organizations (i.e. the food bank), or hesitance to commit with an uncertainty of their harvest 

yield (Appendix 4).  Our results revealed that there are farmers across B.C. that do have a 

genuine interest in building these relationships with vulnerable schools.  

 

Discussion 

One in five Canadian children lack access to a nutritious breakfast, with a higher 

prevalence amongst the Aboriginal community (The Breakfast Club of Canada, 2016). The 

Breakfast Club of Canada successfully provides students in vulnerable schools access to a 

nutritious breakfast, however, there are schools where students’ nutrition needs are still not 

being fully met. To meet these needs, the BCC’s affiliated schools and farmers across B.C. 

need to develop relationships and partnerships to expand the availability and accessibility of 

healthy local food. This partnership is especially important since locally grown products can  

offer higher nutritional values as they do not require premature harvest (Goldman, Kader, and 

Heintz, 1999). Thus, farmers provide a key connection to increase the number of food secure 
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students. The majority of BCC funding comes from financial donations, which can lead to 

unpredictability in available resources in maintaining nutritional value in the meals served. 

However, with donations from local farms, there is assurance that the produce is as fresh and 

as nutritive as possible. 

Through our project, the results show that farmers are willing to partner with local 

schools. This reveals farmers are interested in creating a food secure system for children in 

vulnerable schools in their area. The central tenet of the right to food and the right to healthy 

food is improved when school children are able to eat healthy nutritious food (FAO, n.d.). 

When children are properly fed, they perform better (Pivik et al., 2012). As these partnerships 

progress and children are introduced to a nutritious diet, hopefully they will grow to become 

active food citizens in the future. Although a high percentage of farms did not answer our 

calls, we were able to obtain eighteen farms to agree to donate, with twenty other farms who 

were open to the idea; with the provision that we provide more logistical information.  

 By asking farmers for donations, this shows their vitality, which is a characteristic of 

food justice. This design of inviting farmers to team with schools builds a bidirectional 

reliance on the partnership. Additionally, by acknowledging the donations of farmers through 

the tax grant, farmers are hopefully encouraged to create innovative ways to control, share, 

manage and optimize the use of their land (Cadieux, and Slocum, 2015). 

In light of our results, limitations were brought forward regarding the methodology, 

including issues with establishing communication with farmers.  Although calling is the most 

affordable way to contact the farmers, it was also easy for farmers to hang up or not pick up. 

In comparison, physically visiting farmer’s markets prevented this from occurring, plus 

farmers were more likely to engage. Looking forward, approaching farmers in person may be 

a better form of establishing a personal connection, and increase the rate of response. Our 

project was conducted over a span of 3 months, revealing another limitation, in addition to 
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the time of year: January to March being in slow harvesting season. Contacting farmers 

during Spring to the early Summer may also improve responses. 

 

Conclusion 

Our project shows a high prevalence of farmers who are willing to donate.  There are 

also several farmers who are open to the idea of donating, provided that they receive more 

information about the tax credit and have a successful harvest season. Additionally, many 

studies show a direct positive impact of breakfast on children at the start of the school day 

(Egner, Oza-Frank & Cunningham, 2014). However, studies that look at the direct benefits of 

local foods are limited. We hope our project sparks interest for researchers to consider 

conducting studies of the benefits of local food for children. Many of the questions we had at 

the beginning of this project have been resolved, including whether or not farmers are even 

interested in donating. The remaining question that is still unclear is how can we gauge more 

interest and create a more frequent connection with farmers. Moving forward, if future LFS 

350 students consider the limitations of our methods and are able to approach farmers in 

person, it would increase the farmers’ response rate and participation.  
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Critical Reflections  

Student 1 

The CBEL project has been a good platform for us to connect with community partners and 

gain hands-on experience that may be useful for future career. The whole experience has 

been eye-opening because it has provided me insights to the actual steps the organization 

took in order to connect with potential farmers. Each meeting with Robin has helped us move 

forward with the project and provided us advice on the challenges we encountered. It also 

provided us an opportunity to connect with farmers and gain interpersonal skills that we 

otherwise would not have. For the group work and flexible learning experiences, it gave me 

idler time to work on the project and allowed me to exchange ideas with group members. I 

enjoy the e-lectures because they are a convenient and unconventional way to learn 

interesting and new ideas from different speakers. These speakers have opened up a new 

perspective on how I see and analyze things.  The use of online platforms is a convenient way 

in which group members not only have access to in their spare time but also keep track of the 

progress of the project. This makes it possible for us to edit even if we cannot meet in person 

due to our busy schedules.  

Student 2  

The CBEL was a challenge, but not without greater gains. As the structure of our learning 

became more fluid, we needed to rely more on our own discipline in achieving group tasks 

and personal assignments. The difference in background among group members brought on 

different perspectives that formed forks along the road during the project. But because of that, 

it pushed us to be creative (Hardford, 2016) and understand each other’s view, adapting and 

growing. This challenge was a great learning experience, and it allowed us to build on our 

skills in a team setting. The flexible learning weeks allowed more autonomy to venture out 
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and explore the ways we wanted to approach our project and set meetings with our 

community partner. The readings and TedTalks were fitting, as a reminder for us to reflect on 

the purpose and objective. Especially in the beginning when Sirolli shared his experience and 

taught us that we should be in a place of humility when we are partnered with our 

community. That the best way to tackle our project was to first listen. We mustn’t approach 

as if we are to impart our superior knowledge on others (Sirolli, 2012) but to find ways in 

which we can build a sustainable relationship that lasts long after our group expires.  

Student 3 

Overall, I had a very positive experience with my CBEL project in LFS 350 this term. The 

process of cold calling farmers, and trying to convince them to donate some of their product 

to local school breakfast programs, pushed me outside of my comfort zone more than I had 

expected. Moreover, this project gave me the platform to develop my professional 

communication skills through phone, email and in-person – recognizing that knowledge and 

confidence is key. As was indicated at the start of the term, there were moments of 

uncertainty throughout our project. When we first started contacting farmers we were not 

receiving the positives responses we hoped we would, which was discouraging. However, 

once we began contacting more farmers, we gained more practice and familiarity, and started 

to appreciate even receiving one ‘yes’ response. Over the course of the term I started to value 

our flexible learning days, as it provided a time that all of my group members were available, 

in the midst of everyone’s busy schedules. In addition, the blog postings were handy because 

they allowed greater reflection on our project, as well as the course readings and podcasts. 

The podcasts and TED talks also gave a weekly dose of inspiration and confirmation that 

uncertainty is expected– especially when things were not necessarily going according to plan. 

I enjoyed having the opportunity to take LFS 350 and to work with the Breakfast Club of 
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Canada and group 19, as it allowed an unconventional, yet truly valuable, learning 

experience.     

Student 4 

This term, working on the CBEL project with the Breakfast Club of Canada has been an 

absolute honour. I am fortunate to have worked with a five other girls who share the same 

passion for working to connect farmers to their neighbouring schools. I am also very thankful 

for our very warm and helpful community partner, Robin Ryan who is enthusiastic about 

facilitating connections between the Breakfast Club affiliated schools, and farmers who are 

interested in participating in a very worthy cause. The success of our project is and continues 

to be uncertain because our CBEL project is in the early stages of introducing the idea of 

opportunity for partnership between farmers and local schools. Working on our project as a 

group of six, all with different perspectives, generated a lot of great ideas to follow up on. 

Having free blocks instead of plenary and tutorial meetings each week, allowed flexibility to 

meet on our own schedules, and simulate a more “real-life” working experience. Having the 

opportunity to work with a community partner gave us a different resource, and provided us 

with new perspectives on our project, as well as possible career opportunities. I enjoyed using 

online platforms like our blog to report our findings, because it made the course very current. 

In a social media age, an online presence is very important, and by creating a more 

online/web-based approach for our project, we are reaching more viewers and are able to gain 

more experience of sharing our thoughts and information, which may be required of us now, 

or in a future position, post graduation.     

Student 5  

Working with the Breakfast Club of Canada for our CBEL project has been a great 

experience for me to work alongside an amazing organization in order to address the issue of 
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food insecurity among children in BC. This project gave me the platform to connect with 

farmers and develop my professional communication skill that otherwise I would not have 

learned in a university setting. Our community partner, Robin Ryan, provided us with the 

appropriate and necessary resources, which gave our group the tool needed to encounter all 

the different challenges in order to move forward smoothly throughout this project. Also, he 

also gave us new viewpoints to look into uncertainties and problems. Moreover, having 

people from different background in our group was one of the advantages that helped us gain 

different perspectives to build on our skills in a team setting. In addition, having fixable 

learning days gave us the opportunity to meet with our group members and community 

partner as well as time to work on our project. In LFS 350, I had the opportunity to learn by 

various means such as: course readings, podcasts and TedTalks, which helped me to learn 

and analyze matters from different perspective. At the end, I am very lucky to be a part of 

group 19 and work with BCC as it allowed me to gain experiences that are useful for my 

future career.   

Student 6 

Reflecting on the past 3 months has made me realize how big this project can be if we had 

more time!  I found the CBEL project to be very difficult at first, however, once Robin 

explained to us what was expected, it soon became very manageable.  I found the flexible 

learning experiences very useful when we scheduled our meetings with Robin on those days 

as it guaranteed a time that we were all available.  However, I did find the readings difficult 

to follow along and did not find that they were tied into the lectures well, often times, it felt 

that the readings were separate from the project in entirety.  I think it would be very 

beneficial if the readings were somehow tied to the projects aside from the blog posts.  I 

really enjoyed having the blogs as it allowed my group to show the progress that we were 

making and I also appreciated the feedback that was given and the time to allow us to make 



 

11 

our work better.  I think this took a lot of the stress away and allowed us to really produce 

quality work and I wish more classes would do this as it allows for us to learn from our 

mistakes.  It is often difficult to learn and improve if your whole grade is based on one 

written piece of work.  I found the tutorials very helpful and allowed me to work with my 

group, but I feel that the lectures could be more exciting.  I am very appreciative of having a 

wonderful group that care about the same values that I did with the Breakfast Club of 

Canada. 
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Appendix 

Appendix 1: (Part of our spreadsheet) 
 

 
 

Appendix 2: (6 different regions contacted) 
  

    Number of Farmers 

Region 1 Abbotsford             20 

Region 2 Aldergrove, Surrey, Burnaby, 
Matsqui, Sicamous, 
Summerland 

17 

Region 3 Chilliwack, Maple Ridge, 
Langley, Mission, Agassiz 
 

20 

Region 4 Quesnel, Prince George, 
Vanderhoof, Fort Steele, 
Willow River, Fort George, 
Grand Forks, Chase, Merritt 
 

20 

Region 5 Kelowna, Kamloops, Vernon, 
Okanagan, Westbank, Salmon 
Arm 

18 

Region 6 Nanaimo, Parksville, Salt 
Spring, Courtenay, Ladysmith, 
Nanoose Bay, Saanich, 
Victoria, Lantzville 

20 
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Appendix 3: (Example of our phone call script) 
 

Hello, My name is ---- and I’m calling on behalf of the Breakfast Club of Canada. This 
non-profit organization provides access to a healthy breakfast for vulnerable student across 
Canada. Do you know about the B.C. Farmers' Food Donation Tax Credit? In 2016, the 
B.C. Government passed the B.C. Farmers' Food Donation Tax Credit, allowing farmers to 
receive a 25% tax credit for food product donated to breakfast or meal programs. I visited 
your website, and saw that your farm sells product such as----- and I was wondering if you 
would be interested in potentially donating some of it to local BCC schools and receive a 
25% tax credit in return? 
 
 

Appendix 4: (Result) 
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